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Abstrak: Persepsi peserta didik terhadap pembelajaran bahasa telah 
ditekankan dalam penelitian dibidang pendidikan karena hal ini dianggap 
sebagai dasar kemajuan peserta didik. Penelitian ini berhubungan dengan 
korelasi antara persepsi siswa terhadap pembelajaran bahasa dengan 
keaktifan siswa. Tujuan penelitian ini adalah untuk mendeskripsikan 
persepsi siswa tentang pembelajaran bahasa dan apakah ada hubungannya 
dengan keaktifan siswa. Penelitian ini melibatkan 18 anggota Klub Bahasa 
Inggris di SMK Negeri 3 Pontianak. Metode penelitian yang digunakan 
adalah penelitian deskriptif. Hasilnya menunjukkan bahwa anggota klub 
bahasa inggris memiliki persepsi yang berbeda terhadap pembelajaran 
bahasa dan memiliki karakter yang berbeda sehubungan dengan 
karakteristik siswa aktif. Hasil penelitian membuktikan adanya hubungan 
antara persepsi tentang pembelajaran dengan keaktifan siswa. Perhitungan 
dari Uji Korelasi Pearson menunjukkan nilai r antara variable X (persepsi 
siswa) dan Y (keaktifan siswa) sebesar 0.78. Berdasarkan tabel nilai r pada 
Uji Korelasi Pearson, nilai ini berada diantara interval 0. 60 – 0.80 yang 
menujukkan bahwa terdapat korelasi yang kuat antara variable X dan Y. 
Kata Kunci: Persepsi, Pembelajaran Bahasa, Keaktifan Siswa 
 
Abstract: Learners’ beliefs about language learning has been underlying in 
educational research because they are considered as fundamental to 
learners’ progress. This research deals with the relationship between beliefs 
about language learning and learners’ autonomy. The purpose of this 
research is to describe the students’ belief about language learning and 
whether it is in correlation with their learners’ autonomy. This research 
involved 18 members of English Club at SMK Negeri 3 Pontianak. The 
method of this research was descriptive research. The result of the study 
showed that the members of English Club had different beliefs towards 
language learning and presented different characteristics of autonomous 
learners. The finding of the research revealed that there was relationship 
between beliefs about language learning and learner’s autonomy. The 
calculation of Pearson Product Moment showed that “r” value between 
variable X (learners’ belief) and Y (learners’ autonomy) was 0. 78. Based on 
table of “r” value of Pearson Product Moment, it was in interval 0. 60 – 0. 
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80 that means there was strong correlation between variable X and variable 
Y. 
Keywords: Beliefs, Language Learning, Learners’ Autonomy 
n language learning, students seem to have their own ideas about the best 
teaching practices and about the rights and duties of teachers and learners in the 
learning process. It is called as learner beliefs. This culture of learning permeates 
every classroom and helps to shape students’ perception of the class. Researchers 
have found that language learners come to the language class with some 
preconceived ideas of beliefs about language and language learning and that these 
beliefs can indicate what expectations the learners have and what actions in their 
language learning they will take (Abraham and Vann, 1987; Horwitz, 1987). Most 
of studies have focused on language learners’ beliefs about learning languages and 
have drawn relationship between their beliefs and their influences on learners’ 
approach to learning and to self directed learning. It is argued that what learners 
believe about language learning will influence what they do to learn languages. 
The study about belief is based on the assumptions that learners develop their 
beliefs about language learning from their learning experiences (Horwitz, 1987) 
and that teacher influence their classroom practices which in turn, can affect their 
students’ learning (Johnson, 1992). 
In line with those explanations, most students who came to an English Club 
believe that by participating in the club, they can improve their English skill. Most 
researchers indicated that students who are actively engaged are more likely to 
have higher ambitions than uninvolved. The participation in an English club is 
optional. Students may decide to attend or not in the club’s activities. Most club’s 
members succeed in improving their English skill. They became more attractive 
and have improved their English skill. However, some members seemed to 
become unsuccessful. There is no guarantee that all members of the English club 
may be success in the language learning. There was different result between 
students who join in the club willingly from those who just follow their friends. 
The students who believe that by joining in the club can help them to improve 
their skill became more active than the other members who only followed their 
friends. In fact, the club provided them the same material and treatment. It also 
provided them the same learning strategies. 
Referring to those relevant researchers as well as to the fact that the students 
who join in English club might have various kinds of motivation and purpose 
which finally end up with different level of proficiency and participation. It would 
be something contradictive to find out what the students’ beliefs about language 
learning are and whether they are in correlation with the students’ autonomy. For 
this reason, the researcher was interested in exploring the students’ beliefs about 
language learning and autonomy in language learning of English Club members at 
SMK Negeri 3. 
Beliefs refer to the assumption or view about certain thing. In term of 
language learning, beliefs refer to the assumption or view about the target 
language that is being learned. Beliefs about language learning, as well as other 
cognitive and affective variables, have become an important factor in the field of 




materials, techniques, and linguistic analyses, and more on what goes on inside 
and between the people in the classroom. What goes on inside learners, which 
includes learners’ beliefs, seems to have a strong impact on learners’ learning 
process. Cabaroglu and Roberts (2000) defined beliefs as “a set of conceptual 
representations which signify to its holder a reality or given state of affairs of 
sufficient validity, truth or trustworthiness to warrant reliance upon it as a guide to 
personal thought and action”. Peacock (2001) defined beliefs as” psychologically 
held understanding, premises, or propositions about the world that are felt to be 
true”. Huang viewed beliefs about language learning as “preconceptions language 
learners have to ask about the task of learning the target language”. Kunt (1997) 
and Wang (1996) used the terms “opinions” and “ideas” or “view” to refer to 
beliefs. 
Horwitz (1987) in her Beliefs about Language Learning Inventory (BALLI) 
divided beliefs about language learning into five categories. The first one is called 
beliefs about foreign language aptitude; it refers to belief that some people have a 
special ability to learn languages. The second is beliefs about the difficulty of 
language learning, it refers to beliefs about the relative difficulty of the target 
language. Beliefs about the nature of language learning refer to belief about 
grammar and vocabulary instruction. The fourth category of the BALLI, it refers 
to the use of language learning and the strategies are used to communicate in 
target language. These beliefs include beliefs about correct pronunciation and 
beliefs about one’s own self confidence in speaking English. The last is beliefs 
about motivation and expectation. All four categories consist of some subset 
beliefs that are potentially debilitative except the beliefs in the category of 
motivations and expectations which have been discussed as being facilitative to 
foreign and second language learners. 
Autonomy in language learning defines as the “ability to take charge of 
one’s own learning”, noting that this ability “is not inborn but must be acquired 
either by ‘natural’ means or (as most often happens) by formal learning, i.e. in a 
systematic, deliberate way”, and pointing out that “To take charge of one’s 
learning is to have […] the responsibility for all the decisions concerning all 
aspects of this learning […]” (Holec 1981, p.3). Learner autonomy, in other 
words, belongs together with the idea that one of the functions of education is to 
equip learners to play an active role in participatory education. Autonomy has 
been discussed as a factor that can lead to success in language learning. As Rubin 
(1897) noted, learning is best achieved when students play an important role in the 
process. In this, Holec (1987) claimed that good learners are those who know how 
to learn and can manage their own learning. Given the power of beliefs on 
learners’ behaviors, assumptions have been made about the relationship between 
learners’ belief and autonomy. Researchers proposed that learners who are ready 
to take charge of their own learning process, so called autonomous learners, may 
possess certain beliefs that enhance their active role in learning. 
Thuraiya (2010) presented four headings of autonomous learner’s 
characteristics, she divided the characteristics of autonomous learners into four 
groups. The first is independent learning which refers to activities engage learners 
in setting their own goals and deadline, organizing themselves and their work, and 
5 
 
evaluating their use of time independently. Self evaluation refers to the ability to 
self-assess the learners’ learning outcomes and the awareness of themselves as 
learners. Taking responsibility reflects an ability to assume responsibility about 
the learners who accept the idea that their own efforts are crucial to progress in 
learning, and behave accordingly. The last is cooperating which refers to a process 
to facilitate the accomplishment of a specific end product or goal through people 
working together in groups. 
The findings from several studies revealed that there are may be an 
association between learner beliefs and their readiness to become autonomous 
learners. Holec (1987) claimed that good learners are those who know how to 
learn and can manage their own learning. Researchers then proposed that learners 
who are ready to take charge of their own learning process, so called autonomous 
learners, may possess certain beliefs that enhance their active role in learning. 
Cotterall (1999) claimed that some beliefs about the nature of language learning, 
such as the belief that learners’ errors is a part of the learning process and the 
belief that it takes time to learn a second language, are important beliefs that may 
influence the degree of learner autonomy. 
 
METHOD 
A method of this research is descriptive study. As Marguite & Dean (2010) 
stated that descriptive study typically describes attitudes, beliefs, behaviors, and 
perception. It describes a population; it counts and describes what is out there. 
Descriptive study concerned with the present and attempts to determine the status 
of a phenomenon under investigation. It is allows the researcher to gain ongoing 
understanding about the way people think on certain issues or what they do. A 
descriptive study collects data in order to answer questions about current status of 
the subject or the topic of study then describe the data. 
The participants were the students who are joining in English Club in 
SMKN 3 Pontianak. The participants consist of male and female students from 
different grade. To gather the data, the writer used two closed form 
questionnaires. The first one is adapted and modified from Horwitz’ 
questionnaire. The second one is about Learner Autonomy. 
The writer focused on finding the beliefs about language learning were held 
by the English club members and also their relationship to learners’ autonomy. To 
gather the data, the writer collected the questionnaire given to the participants. In 
order to make this research became more obvious the steps of data analysis were 
needed. Due to that fact, the writer followed some steps below: 
a. Analysis on each factor of beliefs about language learning 
In this step, the writer analyzed each response of each participant toward 
each factor of beliefs about language learning; they are beliefs about foreign 
language aptitude, beliefs about the difficulty of language learning, beliefs about 
the nature of language learning, and beliefs about communication and learning 
strategies. 
b. Analysis on each factor of learners’ autonomy 
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In this step, the writer analyzed each response of each participant toward 
each factor of learners’ autonomy; they are learning independently, self 
evaluation, taking responsibility, and cooperating. 
 
 
c. Analysis on the Relationship between Belief and Learners’ Autonomy 
In this analysis, the writer used the formula of Pearson Product Moment to 
find out the relationship between two variables; beliefs about language learning as 




𝑁 ∑𝑋𝑌 − (∑𝑋)(∑𝑌)
√[{𝑁 ∑𝑋2 −  (∑𝑋)2}  {𝑁 ∑𝑌2 − ((∑𝑌)2}]
 
Note: 
rxy =  Correlation coefficient between students’ belief and students’ 
autonomy 
N =  Number of respondents 
X =  Distribution of students’ belief score 
Y =  Distribution of students’ autonomy 
∑ 𝑥  =  Total score of students’ belief 
∑ 𝑦  =  Total score of students’ autonomy 
∑ 𝑥𝑦  =  Total numbers of X multiplied by Y 
𝑥2  =  Guarded from X 
𝑦2  =  Guarded from Y 
 
 
Degree of freedom:  




df  = Degree of freedom 
N  = Number of cases 
nr   = Number of variable  
 
 
Criteria :  
If ro > rt means there is correlation and Ha is accepted, Ho is 
rejected. 
If ro < rt means there is no correlation and Ha is rejected, Ho is 
accepted. 
Ho : There is no significant correlation between beliefs about language 
learning and learners’ autonomy 
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Hα : There is a significant correlation between beliefs about language 




RESEARCH FINDING AND DISCUSSION 
Research Finding 
1. Analysis on each factor of beliefs about language learning 
a. Beliefs about Foreign Language Aptitude 
Based on the members’ responses obtained in the questionnaire, there were 
15 of the members believed that it was easier for them to learn English since they 
were in elementary school, 16 of the members believed that everybody has ability 
for learning English, 13 of the members believed that they can learn English well. 
The option that comes with highest frequency is number 2, there were 16 
members stated agree. Most of the members believed that everybody has ability 
for learning English. 
 
b. Beliefs about The Difficulty of Foreign Language Learning 
There were 11 of the members believed that speaking English is easier than 
writing English, 3 of the members believed that understanding English song is 
difficult, 8 of the members believed that reading an English story is easy, and 
there were 7 of the members believed that writing a story in English is difficult. 
The option that comes with high percentage stated by the students shown on the 
option number 4, there were 11 students stated agree. It was followed by the 
option 6 with 8 members stated agree and number 7 with 7 members stated agree, 
there were 3 members stated agree in the option number 5. 
 
c. Beliefs about The Nature of Language Learning 
The result obtained from the students’ responses in the questionnaire 
revealed that there were 15 of the members believed that learning vocabulary 
word is an important part of learning English, there were 14 of the members 
believed that learning grammar is an important part of learning English, there 
were 15 of members believed that reading English book gives them a lot of new 
vocabularies, and there were 8 of the members usually translated English song 
into Bahasa Indonesia. Based on the result, the option that comes with high 
frequency stated by the students shown on the option number 10, there were 15 
students stated agree. 
 
d. Beliefs abot Learning and Communication Strategy 
Based on the members’ responses obtained in the questionnaire, there were 
6 of the members believed that they should not wait until they can say a word in 
English correctly to speak English, 13 of the members liked to guess a word in 
English if they do not know the meaning, 13 of the members believed that it is 
important to practice a lot in learning English, while there were 9 of the members 
did not feel timid speaking English with other people. Based on the result, the 
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option that comes with high frequency stated by the students shown on the option 





2. Analysis on each factor of learners’ autonomy 
a. Learning Independently 
Learning independently is one of the main characterisctics of autonomous 
learners. Autonomous learning does not mean that teachers’ input and supports 
are not needed (Little, 1991). On the contrary, the teachers’ role may change, 
becoming more a facilitator than an expert. Cotterall (1995) claimed that 
autonomous learners are likely to view teachers as facilitators, self monitor and 
assess their own learning, be independent in defining the learning ability, and be 
aware of their learning goals and willing to try new learning activities. 
Based on the members’ response to the questionnaire about learners’ 
autonomy, there were 7 of the members liked to speak English with their friends 
outside the classroom, 7 of the members used English to search information reated 
to the lesson in internet, 3 of the members usually read English magazine and 
newspaper, 14 of the members enjoyed listening English song, 12 of the members 
usually watched English movie without changing the subtitle into Bahasa 
Indonesia, and there were 5 of the members wrote e-mails in English to their 
friends. 
 
b. Self Evaluation 
Self evaluation is another main characterictics of autonomous learners. To 
be able to monitor a learning process successfully, a student may need to evaluate 
his/her current practices and initiate new learning opportunities. Similarly, an 
attempt to initiate a learning process may originate from an evaluative purpose. 
The evaluating learning process anticipates attributes about assessing learning 
outcomes such as proofreading an assignment and evaluating a piece of writing. 
The result obtained from the students’ responses in the questionnaire 
revealed that there were 10 members always asked the teacher about material that 
they did not undertand, 12 members felt that they were weak in grammar and 
needed to improve that, while 6 members felt that they were good enough in 
speaking English. 
 
c. Taking Responsibility 
Another characteristics of autonomous learners is taking responsibility. As 
cited in Little in 2007, Holec defines learner autonomy as “the ability to take 
charge of one’s own learning”, nothing that this ability “is not inborn but must be 
acquired either by natural means or by formal learning and pointing out that “to 
take charge of one’s learning is to have the responsibility for all decisions 
concerning all aspects of this learning. 
Seeing the members’ characterictics toward taking responsibility, the result 
of the questionnaire revealed that there were 10 members ususally guessed the 
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meaning of a new word, 12 members liked to participate in English competition, 
and 6 members liked to be the leader in a group. 
 
d. Cooperating 
As cited in Dang in 2010, Wenger stated that learner autonomy has been 
argued to be shaped by attributes from personal psychology, learning 
environments, interactions between personal psychology and environment, and 
the desire for access and power. Interactions and negotiations of a person with 
his/her community can be one-on-one, immersion or  delegation, depending on 
his/her situation in each activity. The level of an individual’s participation in an 
activity also mirrors both his/her personal characteristics, constraints, and 
enablements formed by that contemporary environment. 
In other words, moving one’s position from a peripheral participant to an 
insider, from a passive to an active member, and from a spontaneous to a 
controlling learner in a community requires a lot of facilitative practices from the 
context. Therefore, learner autonomy is a socially-bound capacity, and its 
development needs to be examined in relation to other associated factors in the 
context (Dang, 2010). 
The members’ response to the questionnaire revealed that there were 13 of 
the members liked to share idea with their friends about the lesson, 15 members 
believed that it was better for them to learn in a group, and 12 of the members 
explained the lesson if their friends ask them. 
 
3. Analysis on relationship between beliefs about language learning and 
learners’ autonomy 
In this case, both the Englsih club members’ score of beliefs about language 
learning and learners’ autonomy were related by using Pearson Product moment 
formula. The data are described on the following table: 
Table 1 The Correlation between Belief about Language Learning and 
Learners' Autonomy 
N X Y XY X2 Y2 
1 54 51 2754 2916 2601 
2 56 41 2296 3136 1681 
3 53 50 2650 2809 2500 
4 61 51 3111 3721 2601 
5 49 49 2401 2401 2401 
6 50 44 2200 2500 1936 
7 54 49 2646 2916 2401 
8 58 59 3422 3364 3481 
9 57 59 3363 3249 3481 
10 58 67 3886 3364 4489 
11 61 65 3965 3721 4225 
12 49 40 1960 2401 1600 
13 57 63 3591 3249 3969 
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14 58 58 3364 3364 3364 
15 45 44 1980 2025 1936 
16 54 61 3294 2916 3721 
17 58 70 4060 3364 4900 
18 33 30 990 1089 900 
N = 18  ∑X = 965 ∑Y = 951 ∑XY = 51933 ∑X2 = 52505 ∑Y2 = 52187 
𝑟𝑥𝑦 =
𝑁 ∑𝑋𝑌 − (∑𝑋)(∑𝑌)
√[{𝑁 ∑𝑋2 −  (∑𝑋)2}  {𝑁 ∑𝑌2 − ((∑𝑌)2}]
 
𝑟𝑥𝑦 =
18 .  51933 − ( 965)(951)


















𝑟𝑥𝑦 = 0.78 
 
df  = N – nr  
= 18 – 2  
= 16 
Based on the calculation above it can be seen that the correlation index (rxy 
= 0.78) is in the interval of 0.60 – 0.80, this means that the correlation belongs to 
“strong correlation”. In other words, there is a positive correlation between 
variable X and variable Y. 
As mentioned before, from the result of calculation, the value of rxy is 0.78; 
df is 16. If it is compared with the rt at the degree of significance 5% (0.468) and 
1% (0.590), the correlation between students’ beliefs about language learning and 
learners’ autonomy is significant (rxy : rt = 0.78 > 0.468 ; rxy : rt = 0.78 > 0.590). 
So, the null hypothesis (H0) of the research is rejected and alternative hypothesis 
(Hα) is accepted. The meaning of this statement is the students’ beliefs about 






As Rubin (1897) noted, learning is best achieved when students play an 
important role in the process. In this, Holec (1987) claimed that good learners are 
those who know how to learn and can manage their own learning. Researchers 
proposed that learners who are ready to take charge of their own learning process, 
so called autonomous learners, may possess certain beliefs that enhance their 
active role in learning. 
The questionnaire revealed that members who hold positive beliefs about 
language learning also show that they have the characterictics of autonomous 
learners. From the data were gathered by questionnaire, it has been found that 
there were 17 of the members had positive beliefs about foreign language 
learning, they did show that they are independent learner, they have self 
evaluation, they are responsibility taker, and they like to cooperate with others. 
Unfortunately, there was 1 of the members had negative beliefs about language 
learning and showed that she is not an independent learner, she does not has self 




This research was done to find out the relationship between beliefs about 
language learning and learners’ autonomy of English club members at SMKN 3 
Pontianak. The finding of this research revealed that English club members of 
SMKN 3 Pontianak had different beliefs towards language learning. The 
existences of those beliefs were perceived differently by the members. The 
research did reveal that English club members of SMKN 3 Pontianak had 
different characteristics represent autonomous learner. The calculation of Pearson 
Product Moment showed that “r” value between vriable X (learners’ belief) and 
variable Y (learners’ autonomy) is 0.78 with degree of freedom 16. Based on table 
of “r’ value of Pearson Product Moment, it is interval 0.60 - 0.80 that means there 
is strong correlation between variable X and variable Y. In other words, the 
research revealed that there is strong correlation between beliefs about language 
learning and learners’ autonomy. 
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